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Recent studies show that good classroom management is the biggest
worry for young and first-time teachers. I made this video with the aim
to provide you the tools to help you define your expectations on student
behavior. What you want students to do or not to do in your class and to
adjust them to the reality of your teaching. I also hope I will give you
tools to help you get a clear idea on how to react to students disruptive
behavior, and I hope in doing so, you would know better how to
promote student learning while at the same time manage the classroom.
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I'm going to talk about two moments to prepare and to manage the class.
The first is I'm going to talk about how you define your expectations on
classroom behavior before class and afterwards, I'm going to talk about
strategies to manage classroom behavior during the class.
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Now before the class, you're going to have a list of students and you're
going to wonder what's going to happen. It’s important for you to make
your expectations on how you want your students to behave or not
behave clear, and make sure that your expectations are reasonable.
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Now how do we go around defining our expectations on student
behavior?
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So let's do an exercise. Can you please write down your expectations for
student behavior in class? I give you one minute.
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Now once you have written down your expectations, assess them, read
them again and ask yourself can you explain these expectations easily -
meaning in a way you feel comfortable explaining them? And are they
realistic? Do they correspond to what is doable in your context of
teaching? I can think of many examples but I'm going to look at one
specific example.
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Let’s look at this example: punctuality. This is an expectations that most
teachers want. In general, we call it or I would call it "be on time". So
once you have these expectations ask yourself a first question "what is
'be on time'?" Make it clear. Does be on time mean be there before the
teacher arrives. Does it mean be there at the time the schedule says the
class should start or does it mean be there sitting in your desk before
you enter the classroom or just be attentive when you start talking. Now
once your expectation on punctuality is clear, ask yourself a question of
the context of these expectations. For example, where's your class
taking place? Hmm let's be reasonable. Is your class taking place at the
other end of campus? If so do students have enough time to run across
campus to whatever they have to do in between and be there on time?
Once you have a clear and reasonable expectation, ask yourself a third
question; can you communicate your expectation easily? This will help
make your expectation concrete for students. Actually if you can,
include it in the course material so for those students who are forgetful
or weren’t present when you explain your expectations to students you
have some basis for discussion if the problem recurs.
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Now let's look at what I suggest you to do during the class. I will
suggest you to use an ART for managing the climate behavior and I'm
going to tell you what the A, R and T stands.
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A stands for act early to classroom disruptions. Now it's important to act
early because classroom disruptions break the flow of teaching and they
annoy students and teachers.
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Now classroom disruptions have two major effects on the class on your
teaching. The first one is immediate by one student monopolizing the
discussion or by somebody starting to laugh it breaks the flow of
teaching immediately. it distracts from the focus of learning, which is so
difficult to gain at the beginning it's distracting and it destabilizes the
teacher. It provokes certain emotions that are difficult to manage while
we're going to teach like frustration, anger, fear, surprise. In the end,
they also demotivate students to engage, if they didn't raise their hand
they won't raise it again or probably they would stop attending. There
are other types of effects which we call cumulative; it means these are
minor disruptions that are recurrent and the teachers tend not to react
because they aren't sure everyone perceives it.
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What is important to remember it's not to overlook small disruptions
because they have a cumulative effect. This means rather than waiting
until something minor becomes a big issue, act early.
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I'm going to give you an example of a way to act early to manage
classroom disruptions. So your problem is participation in class, you can
use preventive strategies which are ways to create a routine that works
for learning. For example, set the rule that everyone has the same time
to speak or student take turns to participate or that at least everyone
speaks once. You can also have a corrective approach; these are quick
reactions to misbehavior. You can cold call someone: "please answer".
Or you can point out to someone with your hand. You will see that the
more confident you grow in teaching the less corrective you are and the
more preventive strategies you use. So be proactive by managing the
class using strategies that prevent problems from arising, this is better
than waiting for the problems to arise and then to react by correcting
them.
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React gradually; react gradually is about taking a step at a time in
reacting to student needs behavior being firm but discrete and don't give
up. I prepared a video for you.
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React gradually, it means that you will add a measure to every
corrective measure. For example, we're trying to be discreet here so if a
student is doing something that you don't agree or you don't want them
to do, you can just stand next to them. If the student persist, you can add
a measure by staying quiet and continuing teaching after.
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The key idea behind reacting gradually is that you start with the least
intrusive and gradually move to more intrusive interventions when
reacting to disrupted behavior in class. Like in the video, I start by
standing next to the person who was texting, this didn't interrupt the
class and it may stop the disruptive behavior. If that doesn't work, I
suggest then to try to get eye contact with a problematic person another
equally non-intrusive technique. If that also doesn't work, I can pause
when speaking to get attention. Only if my non-intrusive techniques
don't work, would I use some more intrusive intervention such as
speaking to the person about their behavior.
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Target your reaction. A common difficulty managing behavior is that the
teacher communicates the message to the wrong people. For example a
teacher may make a comment about students missing class but the
students who hear the comments are the ones who are actually attending
class. Or to take another example, a teacher may complain to a class as a
whole about there being a lot of noise, when in fact there are only few
students making noise. Not reacting in a targeted way can create
unnecessary barriers between the teacher and the class. However,
reaching the right person will build students trust in you as a good
manager of a class. So try to address your comments directly to the
specific students who need to hear it.
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To conclude. For an efficient classroom management: be clear and
reasonable and list your expectations on student behavior assess them,
see if they're reasonable and make sure you communicate them in
concrete terms to your students. I suggest you to use the ART to manage
classroom disruption. Act early, React gradually and Target your
reaction. Don’t be afraid to ask for help and this will help you to grow
confident.
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